• Compare their experience doing research to Kuhlthau's model of the research process • Recognize the importance of making decisions and considering consequences during the research process • Match different information needs with the most appropriate resource formats • Identify sources of research assistance available from the library
General lesson notes:
This workshop is about unraveling the parts of the research process that may seem mysterious. Neither students nor most professors are paying attention to some of the most important steps in the research process-the steps that we know will make the writing easier. In this workshop, students will be introduced to ways of thinking about problems that they may not have even known they had. So we need to help them to identify the decisions they've made in the past and their consequences as well as new possibilities for the decisions they can make the next time they have research to do. The research process can be seen as just a series of decisions and consequences-nothing mysterious.
It's likely you'll see responses like frustration or confusion come up for students as common feelings. If there are similarities among the students' responses, point those out. Some of the frustration or confusion students feel may come from having to make so many decisions during the research process and not knowing how to judge what the consequences will be.
One could make a very complicated decision tree based on all of the small and large decisions that get made. 1 min. Ask students to describe some of the decisions they have had to make when working on a college assignment like a paper or a speech.
If it's not mentioned by any of the students, you should remind them that asking for help from a librarian is a decision that can save them some time at any stage in the research process, even though at first it may seem like it takes more time. You might point out the email reference link and remind them that they can ask for help at the reference desk. Initial Search it's perfectly acceptable and even desirable that students should be reading sources like Wikipedia to learn more about the topic they're considering, but by the time they develop a focus and start collecting information for it, they need to move away from general sources to narrower ones.
Point out the feelings and thoughts that go along with the first stages of the research process.
These are likely to be the feelings that students expressed at the beginning of the class. Show them that these feelings are normal and are actually built into the research/writing process. The problems start when students skip the steps of Finding a Focus and actively Collecting Information in support of that focus. When students skip these steps, they go right from doing a preliminary search-finding anything generally related to their topic-to starting their writing.
Check for students' comprehension by using the following examples:
Students will know if they've been doing this if they ever find themselves using a quote in their paper that isn't absolutely necessary evidence for making their point. If they have to massage the quote or couch it in a great deal of explanation to make it work then it's likely that they never reached the step of doing focused research to find the information that would actually support their writing process. Usually this means that they have not selected a focus before they started writing.
Emphasize that the decision to skip stages in the research process has consequences:
Often this leaves students trying to form a focus from the materials they've collected rather than having the right materials to follow through with a focus they've chosen. It might be helpful to let students know that the frustration or confusion they feel when they're writing a paper this way isn't because they're bad writers but because they skipped a step in the research process that would have saved them from that trouble. The decision to carry-out research without developing a focus has the consequence of making it harder to write a paper. Kuhltau's table shows that if you choose a focus and gather information for that focus, you should be feeling more confident and more interested in your paper by the time you start writing. If students aren't feeling those things, that's another way to know that they've skipped those steps. Briefly explain the purpose of the handout (i.e., giving students a place to record the connections they're making between kinds of information and types of sources) and introduce the concept that students should know a little about what they want to find before they even start the focused process of collecting information. There are some questions that can help guide students when consider where to go for the information they need:
Pt. 2 Collecting Information -Making Decisions about
Who is likely to have gathered or created the information I'm looking for? The answers could include government or non profit organizations, people with certain kinds of jobs, individuals with personal interests.
What format would make it easiest to get this kind of information across? The answers should take into account whether the information requires illustration, needs to be very current, takes a lot of time to produce, takes a lot of money to produce. Considering the answers to these questions should help students to use their time more efficiently and will make it easier for them to get help from professors or librarians because they'll have a goal in mind when they're doing their research.
Help students by explaining the answers on their handout in these terms when appropriate.
Give students guidelines to remember about the best place to look for each kind of information.
Point out that this might give them some new associations with the types of sources you've been talking about, i.e., books, articles and web sites.
Students will use the RSR: Looking in the Right Place handout to make notes about the connections between the kind of information they need and the type of source that's most likely to contain it.
